\§ 5
< =
70 Ly

S \)Q

g Cor®

Alsager School

Our Vision: to create an inclusive environment where all are empowered to thrive, hold
themselves accountable and achieve. Our ethos of kindness is lived and not just talked.

In September 2022 we wrote our first Strategy Statement for Alsager School. At the time we had
just emerged from a global pandemic and were striving to reestablish our culture and ethos of
providing an ambitious curriculum against the backdrop of a kind community. Whilst much of our
Strategy Statement will remain the same, the impact of the pandemic, coupled with more
widespread use of technology - particularly social media, has been significant to the lives of our
young people. The 2025-2028 Strategy will also focus on how we are continuing to create
opportunities for the children of Alsager School and providing them with a toolkit to navigate the
challenges they now face.

In September 2025, we will have more than 1500 pupils aging from 11-18 years. As some are
embarking on their secondary education, some are also preparing for the wider world. This
strategy is for them. Nelson Mandela stated that ‘education is the most powerful weapon you can
use to change the world.” An outstanding education creates opportunities. At Alsager School we
firmly believe that we have a moral duty to ensure that we prepare all of our students for their
future.

Alsager School is an inclusive comprehensive school, which serves a wide community. We serve
every pupil from every background. Whilst we do not know what the future holds, we will provide
our pupils with the best possible tool kit: a world class education embracing deep knowledge and
skill.

All staff at Alsager School are committed to fulfilling this promise. Our staff take pride in their
work; they share the moral duty of carrying out this strategy. They strive for the best for our
pupils. They are proud to work at Alsager School.

This strategy is our promise to those children of 2025. It is our promise that we will pull together
to use our combined expertise and resources to solve problems that haven’t been solved before.
We will take hard decisions and we will not accept the status quo.

We are committed to ensuring that the children of our community succeed. We understand the
importance of improving life chances through academic success and the importance of becoming



responsible citizens. This is reflected in our mission statement: ‘An Achieving School, A Caring
Community,” which is at the heart of everything we do. It applies equally to all of our stakeholders.

Transition from Primary School to Alsager School

The transition from primary school to secondary school should be as stress-free as possible. Pupils
will have spent seven years with the same peers in the same classroom, being taught by
approximately seven teachers throughout their primary experience. The shift to a fortnightly
timetable, moving each hour to a different classroom, to a different teacher, with different
classmates is considerably different and needs to be managed so that all pupils feel safe and ready
to learn. Through research and professional experience, our transition team have developed a
package to support a successful transition. Transition begins before the pupils start at Alsager
School. Our Pastoral team and SENCO visit the primary school to meet the Year 6 and their
teacher. We host a ‘rapid idea exchange’ afternoon, where the Year 6 teachers meet with our
Curriculum Leaders to share what their classes’ strengths and areas for development are in each
subject, so that we can adapt the curriculum to meet the needs on entry. Changes to our
curriculum are not just based on teacher input but are also research led. Our Pastoral staff and
teaching staff have used Morris Massey Values to support the development of a series of lessons
to embed the Alsager Way, the SPIRIT values and our culture of high expectation and success.
Transition does not stop in September. Pupils are supported throughout their first year at Alsager
School in how to become a valued and successful member of our caring community.

An Achieving School

We set high expectations of behaviour, presentation and academic performance to produce
articulate and confident learners. We ensure that every student is fully equipped and ready for the
next stage of their education. We place high value on prioritising knowledge so that students have
the cultural capital and qualifications to live and work in tomorrow’s global society. Students are
taught by subject specialists and our ambitious curriculum at each Key Stage ensures that results
are above national comparisons for all students, especially our most vulnerable. Our students
have pride in their work and achievements. They are inspired by staff that act as outstanding role
models, who maintain an up-to-date knowledge of pedagogy and educational research. Our highly
skilled and dedicated expert staff are relentless in pursuing the best outcomes for all students.
Staff seize every opportunity to further their expertise through the ambitious professional
development offer. Professional development of all staff is highly valued; we are proactive in our
succession planning.

Unlocking potential is our duty.
A Caring Community

We promote inclusivity, equality and fairness; kindness and respect pervade the school. We value
openness and honesty in all relationships. Predictable routines and robust boundaries provide a
secure and safe learning environment, which helps to prepare all students for adulthood. We
embrace and celebrate diversity and challenge disrespect. An embedded and proactive approach
to tackle bullying and discrimination results in all children feeling safe, happy, and therefore fully
able to focus on learning. Our high standards are kindly and consistently enforced; we model



Invitational Theory. We maintain the highest standards of personal behaviour and individual
responsibility, consistently managed at all times in all areas of the school by all staff and
underpinned by our SPIRIT values.

Our high standards are consistently applied, which enable all staff to teach in a supportive
environment and for all students to learn; staff well-being is integral to an environment where
achievement matters.

We are here to make a difference.
The Alsager Curriculum

Our mission statement, “An Achieving School, A Caring Community,” is reflected in the curriculum
which enables students to pursue and develop their talents, academic interests and skills.

Our curriculum is designed to support social mobility and academic growth, by providing
opportunities to learn both subject content and broader skills, in order to thrive and have the best
possible life chances. We have recognised the importance of providing structure and routine to
the lives of our children. To this end, we have made changes to the timings of the school day.
Rather than launching straight into period 1, all pupils now start each day with their form tutor.
This allows the pupil to be greeted by the same member of staff each day, to have time to check
on equipment, engage in SPIRIT activities and get prepared for the day ahead.

Our curriculum is broad and unique. It goes beyond the National Curriculum content and subjects.
Decisions about the curriculum are relevant to our local setting and allow all to thrive, with
opportunities for all pupils to be successful and achieve, with no child left behind. Throughout Key
Stage 3 all learners will access the full range of a National Curriculum subjects, plus additional
subjects, such as Drama. Through our unique arrangements we promote the study of the History
of the Arts across the key stage, whilst offering choices to study some subjects in further depth or
to start new subjects, in addition to those in the National Curriculum. We are incredibly proud of
the opportunities our curriculum has to offer.

We have designed a curriculum with a shared understanding of schema to help students to know
more and remember more, embedding and highlighting links within and between curriculum
areas. Prior and future learning is explicit, so that knowledge is built upon, from one lesson to
another and between key stages.

This careful design will raise attainment and ensure that all pupils, irrespective of their background
or the challenges they face, make good progress. Our Pupil Premium Strategy supports
disadvantaged pupils to achieve that goal, including progress for those who are already high
attainers. A knowledge-rich, broad curriculum is at the heart of our approach as it has been shown
to have the greatest impact on raising the attainment of all students, including disadvantaged and
children with SEND. It is essential that we provide pupils with the knowledge and cultural capital
they need to succeed in life, alongside raising aspirations, to tackle intergenerational
unemployment and poverty. For this reason, vocabulary is taught explicitly, and learners acquire
disciplinary literacy as they learn new, more complex concepts in each subject.



Our Unique Curriculum:

e In Mathematics, the Mastery approach is embedded, this promotes a deep understanding
of number and how topics link together. Algebra is taught as an extension to this
understanding of number: as the “general case.” This carefully sequenced curriculum
ensures that pupils are numerate and able to competently work with money.

e In English we give language its own place within the curriculum, with specific focus on
writing and consideration to linguistics. We teach global stories and key texts from
important writers from diverse background throughout history. Reading lessons at KS3
ensure that all learners are literate and read widely.

e We teach languages to communicate effectively and thrive in a global economy, by
prioritising relevant vocabulary and grammar. Students are taught to be IT literate as well
as learning coding languages.

e In Technology all pupils learn about designers and artists from the past and present. They
learn how to hand and machine sew, use tools to draw, work with metal and wood and
learn about balanced diet.

e In PE, students will learn how to exercise safely. They will know how attack and defence
strategies work in a variety of sports.

e Our Humanities curricula are sequenced carefully with a Humanities project, which
demonstrates the strong ties between these subjects. Students are taught locational
knowledge, global perceptions and beliefs as well as a chronology of notable events in our
history. Students in Geography learn how to protect the environment and the impact we
have had on our planet. In History and Art History, students learn about great composers,
artists and designers and the impact they have had. As a result of their studies students will
know how to interpret historical events and value the impact that these have had on
modern day lives.

e In RE students are taught about different religions and cultures knowing that people have
different beliefs and respecting cultural differences. This is particularly important for
students in Alsager and, as such, all students continue RE into KS4 and take a full GCSE in
the subject.

e In Music students learn about composing and performing. They learn about musical
notation and play a range of instruments, learning about music and composers from a
variety of genres and time periods.

e Similarly, in Art History, students learn new techniques for drawing and painting, as well as
learning about the history of Art. Students take inspiration from a range of artists and
cultures.

e Qur Science curriculum teaches the knowledge required to give scientific explanations for
everyday occurrences, and to use ‘science’ rather than ‘magic’ to explain the unusual. The
curriculum has been sequenced to provide a narrative - so that key facts are linked
together across the disciplines.

e In our Forest School students gain independence and self-confidence, anxiety is reduced
and we build resilience and improve communication skills.

Our subject content is interwoven with skills and values, enabling learners to develop into
resilient, self-regulating and tolerant adults, who understand and can play a valuable part in
society. Our SPIRIT (PSHE) curriculum will support the pastoral work of the school and, together
these curricular and extra-curricular opportunities, will show learners the importance of laws and
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boundaries, demonstrating integrity, and teach our young people to value emotional and physical
health, leading safe and active lives where their participation is valued.

Curriculum Implementation:

Our lessons are timetabled within a 50-period fortnight, with slots for SPIRIT learning each week
and assemblies at least twice per fortnight. Students are actively engaged in their learning, and we
see this evidenced in classrooms and during extra-curricular activities. The Options process
enables students to select from a broad range of qualifications for their KS4 and KS5 studies. We
pride ourselves on offering subjects from the arts, humanities and sciences, alongside a core
curriculum of English, Maths, Science, RE, Humanities, MFL, SPIRIT and PE.

All subject leaders continuously monitor the programmes of study and their delivery to ensure
that these high standards of engagement are maintained.

Delivery of the Curriculum

Outstanding teaching is the most important factor in schools’ effectiveness. High quality teaching
enables our students to know more and remember more about the intended curriculum,
embedding knowledge in their long-term memory.

Invitational Theory (Purkey, Novak and Shaw) is at the heart of our approach at Alsager School.
Staff work hard to create a supportive and inclusive environment where mutual respect and
kindness permeate. Invitational Theory is constructed on four principles: respect for people, trust,
optimism and intentionality, and upon five pillars: people, places, policies, programmes and
processes.

Please see Appendix A: Invitational Theory

Teachers and leaders recognise that it takes time to fully embed knowledge. We make sure that
pupils have the opportunity to revisit and develop their knowledge within a context before moving
on to the next aspect of the curriculum sequence. We know that students do not learn everything
they are taught immediately and so our teachers ensure regular and rigorous processes for
checking pupils’ understanding are embedded in their practice. Lessons include silent retrieval
activities that are thoughtfully planned and used methodically to help teachers and students
identify what they can remember from the taught curriculum and identify the missing building
blocks in their learning. Formative and summative assessments allow our teachers to be
responsive and adapt lessons or future learning in order to address the areas identified for
development. Our teachers provide precise and purposeful feedback that focuses on what
students are doing well and how to develop further. Being clear, concise and positive helps
students to improve quickly without the fear of failure.

Our expert subject specialist teachers use their knowledge and experience to thoroughly plan,
sequence and refine learning activities to support all students to know more and remember more.
All learners are helped to develop the confidence and resilience they need to thrive and achieve. A
focus on staff well-being and sharing of best practice ensures that the time taken to mark and give
feedback correlates with successful student outcomes.



We invest time in researching and embedding the latest evidence and research and share this with
staff through high quality CPD. Just like our students, our staff are empowered to thrive and are
supported to be the best they can be. Teachers at Alsager school use agreed principles to deliver
lesson content and help to shape lessons. These principles of teaching help to create a consistent
approach, allowing teachers to focus on the most important aspects of delivering the curriculum
and creating a culture of excellence in their lessons.

Please see Appendix B - Principles of Teaching and Appendix C — Alsager Forest School

Reading

Unless a child can read, they cannot learn to the full. Reading is prioritised across our school. All
teachers promote a love of reading; the choice of books helps pupils to develop a broad range of
vocabulary. All teachers have a responsibility to ensure that literacy is developed and supported
across the curriculum and understand the importance of disciplinary literacy so that all students
are able to read, write and communicate effectively in their subjects. Training is provided to
ensure that specific approaches to literacy are prioritised. Teachers in every subject provide
explicit vocabulary instruction to help students access and use academic language. A range of
reading strategies are employed to improve students’ comprehension. By actively engaging with
what they are reading, students can comprehend complex texts. Targeted support is provided for
students who struggle with writing fluently; teachers use a variety of approaches to motivate
students to write. Reading and writing activities are combined to improve students’ skills in both.
Reading helps students to gain knowledge and writing can deepen this understanding.
Opportunities are provided for high quality talk. Teachers support students by modelling high
quality talk. All students take part in organised debating to deepen communication skills and
awareness and understanding of different perspectives on important issues.

A coordinated, specialist programme of support and intervention is in place for students with the
weakest levels of literacy.

SPIRIT - Values and Enrichment:

The SPIRIT ethos is the heart of our school and is focused on a core set of values that we recognise,
promote and follow in all areas of school life:

S - Self Regulation
P - Participation

| - Integrity

R - Resilient

| - Inspired
T-Tolerant

AN NI NI N NN

These values should:

e Be embedded across all curricula and the focus for SPIRIT (PSHE) lessons.

e Underpin the Behaviour for Learning criteria and the Student Code of Conduct.

e Form the basis for student celebration.

e Apply equally to pupils, to our staff and to how we treat people outside our organisation.
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e Be reflected in how we recruit, reward and manage staff.

e Be part of how we are held to account by our non-executive Trust Board and our local
governing bodies.

e Have alighment with, if not be uniformly expressed in, our extra-curricular activities (SPIRIT
enrichment).

The purpose of SPIRIT enrichment is to develop skills such as resilience, teamwork, critical thinking
and leadership to enable our students to thrive in a rapidly changing world. SPIRIT enrichment
runs throughout the year, offering a wealth of opportunities for all our students as we know that
extracurricular activities are a vital part of children’s education and post-school success. A
dedicated SPIRIT Enrichment Co-ordinator monitors participation in an extensive range of extra-
curricular activities to ensure our students, including those from disadvantaged backgrounds,
benefit from a well-rounded, culturally rich, education. There are also SPIRIT Development Days,
Focus Afternoons and our unique SPIRIT Week. Over the course of three days in summer term,
students in Years 7, 8 and 9 choose a selection of activities both within school and as external
trips. SPIRIT Week is an exciting opportunity for all students to participate in a variety of new
enrichment experiences to develop and enhance their cultural capital, promote new interests and
skills, and focus on health and well-being. We also know the importance of high-quality extra-
curricular activities in improving attainment, behaviour and attendance.

Alsager Culture:
High Standards, High Expectations.

We are proud of the high standards and high expectations we set, and we expect all members of
our school community to adhere to them. Creating and reinforcing boundaries, from behaviour to
uniform, prepares pupils for life beyond Alsager School and helps maintain a respectful
community; a happy, safe environment for everybody to thrive.

We have multiple systems and policies in place to support everyone in meeting the high standards.
For example:

e Behaviour for Learning grades: all pupils are expected to come to school with full
equipment and ready to actively engage in their learning. Grades are applied consistently
in each lesson and pupils rewarded or sanctioned accordingly.

e Conduct card: pupils are praised when their conduct is exemplary and sanctioned when
they do not meet our high standards. Pupils should wear their uniform with pride.

e Canteen Etiquette: pupils are expected to line up sensibly and put all litter in the bin.

e Around the school: pupils and staff walk calmly and quietly around the school and its
grounds.

Please see Appendix D - Student Code of Conduct
A child’s background should not determine their attainment and progress. There is a strong

correlation between good attainment and good progress from pupils from all backgrounds but, in
order to achieve that, we need to understand why some groups of pupils perform differently. At



Alsager School we know that outstanding pastoral support, a well-planned enrichment programme
and strong parental support contribute to developing well rounded students.

Providing Leadership Opportunities

Providing leadership opportunities for pupils is essential in fostering confidence, responsibility, and
decision-making skills that prepare them for future roles in school, the workplace and the wider
community. At Alsager School, as well as having positions of responsibility, such as Prefect and
Head Student, we also have a strong pupil voice led by an experienced member of staff. We
provide opportunities for pupils to be involved in the interview process of staff, they take part in
learning walks to feed into the School Improvement Plan, and engage with parents and carers at
our various events.

External Audits

At Alsager School we are constantly seeking ways to improve our practice. To support
implementation of strategies and the measuring of their impact, we conduct internal reviews and
also use external agencies to act as a critical friend and offer advice. An external audit adds
legitimacy and transparency to our vision. They enable us to benchmark our practice. We use
colleagues from across the Trust and use SCIiES and the local authority, for example, to ensure our
safeguarding and SEND provision is a strength.

External Agencies

Whilst we offer a wide range of support both inside and outside of the classroom, we recognise
that we do not have all the answers and we actively collaborate with trusted external agencies to
help communicate key messages effectively. External agencies, such as Ruff and Ruby and Girls on
Board, complement our work and ensure that messaging is strategic, impactful and aligned with
our school values. Our staff are committed to continuous learning and undertake qualifications
that enhance their ability to support pupils in becoming engaged, responsible and valued
members of society. For example, we have trained staff to deliver Forest School and Team of Life.



Appendix A: Invitational Theory

Foundations

PERCEPTUAL TRADITION

W

SELF CONCEPT THEORY

INVITATIONAL THEORY: Purkey, Novak and Shaw 2015

Assumptions

TRUST
5| INTENTIONALITY

RESPECT
OPTIMISM

INCOMNSISTEMNCY
UMNRELIABILITY

UNCERTAINTY

SUSPICION

2 INTENTIOMALITY
CONTEMPT
PESSIMISM

Level Processes Relationships
BEMEFIC|AL
PRESEMCE
o AREAS
_u.____“,.__n.._.—._wm — Self personally
Others Personally
Self Prafessionally
Others Professionally
LEVEL IV
INTENTIOMNALLY =
INVITING FIVE Ps CHOICES
People Sending
Places Not Sending
palicies Accepting
LEVEL 11 Programme Not Accepting
UNINTENTIOMALLY Processes
INVITING —
STYLES
Invisibly Appropriate
LEVEL I Visibly Appropriate
UNINTENTIOMALLY Wisibly Inappropriate
UNINVITING 5 Irvisibly Inappropriate
LEVELI /
INTENTIOMNALLY LETHAL
DISINVITING 5 PRESENCE




Appendix B: Principles of Teaching

@ Alsager School’s Principles of Teaching

Alsager School

Curriculum

As a teacher at Alsager School you will:

Deliver the planned curriculum as agreed in the scheme of learning.

Share the sequencing of the curriculum explicitly — making links to prior and future learning within your subject and across
the curriculum.

Explicitly outline the knowledge to be learned in the lesson.

Know your pupils and employ strategies to support all pupils, with particular awareness of key groups, for example SEND or
disadvantaged.

Take every opportunity to embed SPIRIT values, British values, careers information and disciplinary knowledge into lessons.
Plan for and address misconceptions. Use standardised models, where available.

Demanstrate strong subject knowledge. Promote intellectual curiosity.

Maintain an up to date and thorough understanding of current exam specifications and examiners’ reports.

Embed spaced retrieval activities and “low -stakes quizzing” into lessons. Use knowledge organisers effectively.

Adopt a “low -access, high challenge” approach, providing targeted vocabulary instruction. Provide scaffolding to support
where needed.

Promote and uphold the highest standards of literacy and numeracy. Embed disciplinary literacy in lessons.

Use strategies to promote oracy and metacognition (strategies from the Alsager toolkit).

Maodel/explain methods and ideas clearly, breaking new material down into small steps.

Share and discuss excellent work, highlighting its key features.

Use guestioning effectively, planning guestions in advance and ensuring language is accurate.

Target questions effectively to engage every learner and probe responses to deepen understanding. Hold out for excellence.
Make “responsive teaching” part of your everyday practice.

Read to pupils and foster a love of reading.
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@ Alsager School’s Principles of Teaching

Alsager School

Culture

As a teacher at Alsager School you will:

Meet and greet at the door at the start of every lesson.
Check uniform, planner and standards card while pupils are standing behind their seats (period 1 only).
Ensure that pupils are seated promptly and calmly in a seating plan. Incorporate a silent start to the lesson.

Waork together to keep young people safe, taking the register in the first 5 minutes of every lesson; check equipment and
homewark if applicable. Mark in pupils who arrive late to your lesson.

Enforce school policies, such as standards cards, with kindness and without bias, in a way which shows we are part of a
community, not doing it for someone else.

Use school systems appropriately throughout the lesson to manage behaviour, including the application of BFL grades and
sanctions.

Model positive behaviour and kindness; use invitational language.

Deal with disruptive learners calmly and model rational responses; de-escalate situations when pupils display emotional
responses.

Challenge prejudice and discrimination and celebrate diversity through your actions, language and teaching -promoting
tolerance and understanding.

Demonstrate strong moral purpose and take every opportunity to teach the SPIRIT values.

Use language which promotes growth mindset to encourage pupils to embrace mistakes, show resilience and recognise the
learning which can happen when they ‘find work hard'.

Provide opportunities for pupils to “Be inspired” by people and careers.

Circulate around the classroom to effectively support and challenge pupils.

Waork effectively with additional adults in the room to maximise support for pupils.

Use presentation stickers to promote excellent standards in books, giving praise and sanctions where appropriate.
Celebrate success and praise regularly.

Dismiss classes in a calm and orderly manner.
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Appendix C: Alsager Forest School

A Three Year Sustainable Woodland Plan:
Created by Combining the Sustainability Matix of Ecological Effects of Forest School Activifies
and Sustainable Management Flans

Produced with the help of information provided by Chandler's Ford Primary 5chool

<

Alsager School

Name of wood:

Akoger School Mixed Broodleal Woodland

Alms;

1.To produce a wildife nich and resilient lkandscape that engages and benefits people

2.To priontise ecosystem resilience

3.To put leaners at the heart of the consendation work

Aim 1. To produce a wildlife rich and reslient landscape that engages and benefits people

5 Area Cument Stvation What we want What actions will Any Ecological Checked by/ Timescale
5 It to lock like? you take? Considerafions? Managed by:
B
This will | There is no fire pit yet | This will be o *Use a sustainable *Using wood from our Monitorad by Year 1: To set up and
baina | bul there are plans Clhetr ored source for buying in | woodland would destroy | Farest Leader | Create a fire pitin
natual | fo create onein the | usedonly for | wood., rather fhan habitats and diminish ow | ereinng ol the middie of
cleqin | opening weeks of firen, it will be using the woodlands | supplies, fres are fully woodland circle-oll
ginthe | the Forest School surounded by | resources * lighting a fire on the extinguished. safety checks to be
woodla | programme, This will | logs forsitting | *Ensure that all fires | ground will domoge the conducted fist,
nd site, | be permanent and and raiway are fully extingushed | soil and its chemistry, Year 2 To maintain
will be the only sieepers asan | before leaving the changing the way it e
ploce that fires will oddifional siter wsing the behaves. ) L
M be camed out, bamrier. There methods leamt *Risk of setfing woodiand Year 3: To maintain

will oo bean
area for food
preparation
and disposal,

*All fires should be it
in the fire pit, or on
trays and notin or on
the ground to
pravant parmanent
starilisation of the
ground,

*Desgnate a fixed
locafion for fires,
leaving other areas

on fire.

*Soil compoachon from
regular use,

*Fre can fraval
underground 1o roots
aven after exfinguished

e
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free to grow as
normnal,

Cookin | *Once the fre pitis *A clear areq *Make sure left-over | *Waste may attract Monitored by Year 1: To set up and
o will setup, this willbe a | for gothering food goes bock into | animals to the ste or Forest Lecder create a fire pitin
take designoted area for | the dass school and ploced increase the numbers of | and children the middle of
place cooking and will be together, in the in to begin certain species, leading using the ste, woodland crcle-all
in the designed for Seating for the | with, to adverse changes in with food salety checks to be
woodla | hygiene and sofety. | choss. A focal *Minimal plastic and | biodiversity. production conducted first in
> i point of pockoging-use as being keeping with the
cicle defined fire pit. | marmy notural completed by | waste disposal plan.
M on the products as possibile, the school's Year 2; To improve
cire pit * Iy fime, there will gor daring the growing of food
o be opportunities for club also run within the school site
growing own food by the forest to feed into cooking.
that wil then be leader, Year 3: To create o
cooked, crcular process of
food waste and
growing wsing the
school garden.
Climbdn | *Mumearous strong *For o more *Designate o fiwed *Trampling of mMoritored by | Year 1: sllocote
Q frees in the reqistc location for den Roraf Founa as ste i1s Forest Leader areas for den
opport | ervronment, woodlond building, leaving used, and children building and free
M unities expenence other areas ree to *Wearing of sail, soi using the site climking. Bring in
o on ooaks resources for grow as normal., compachion from regulor woodland matenals
.w and chidren fo uwse | *Hove aselection of | use o use,
= deb i.e. Den resources available *Breaking leaves and Yaar 2 Monitor and
m building building will for the children to sticks off Flora for building ossess to see if more
= using need to be use each time, use would deplete areas can be used
um sibver brought in. rather than creating | resources and could to dllow people to
E birch Tor poulireg MEw Ores, dattroy habitals, axplore mora of the
o branch araady *User of spacific reas | * Domoge to plants that forast areq,
g es and brought inand | for free climbing are more senglive to Year 3. Monitaring
= conifer spoce hos which ore both safe | losing lecaves or flowers, rees and areas
i ous beenselected | and wil not be
fraes, for these damaoged by
reas, climbing.
Towe *Limited number of *Liging *Limit the frequency | *Damoge to shrub layer | Monitored by Year 1: imit wood
m .m wood frevas and wood 1o wood fsficks and evaluate the and canopy loyer when | Forest Leoder | collected from
.m Ocross cdlect, willneed to | cdlected to amount of dry, dead | collecting wood for and children woodland until the
- H the consider the make wiood around the cutting some branches, wing the site omount thot can be
Forest | ecological trees maybe felled. harvested is fully
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and wild plant
consenation

* For a more realistic
woodand
expeence bangin

to invasive species.

this if needed, Bring
in sushaing by
sourced natural
matenals to use, See
if these matenalks

sxchool | consderations on a products/orts woodand before Although this 5B negotve understood. Bing
site, cose by cose bosis, and crafts, removing any. ground laoyer will receive some sustainable
*Use of wood *Collect only the more sunlight allowing wood into use for
and shicks to minimum amount new plants to thrive. crofts
creata othar neaded, Year 2: Maonitar and
fercitures such *Resarve specific QCCess reas and
ot deod araas for deadwood postibly plant some
hadgeas or consenation rees for coppicing.
habitats for * For o more reqlistic Year 3: Monitar and
wilclif e, woodiand occcess reas and
experience bAngin other plants for use
sustainable wood to of materialks,
use for example
willow, alder, siver
birch to whittie.
Allow pupis to
develop ther
understanding of
differant
woods/materials
and ther properties.
*Use of non-wood
matenals in craft
making etc,
Touse | *Mumerous trees and | *LUsing *Limit the frequency | *Movemeant of ground Maonitored by | Year 1: Maniter the
natural | shrubsin the orea to | wood/fshicks/ and evaluate the layer Forest Leoder natural matenals
“ materia | use for materiak, plants and number of notural *Breaking leaves and and the that ore being taken
W ks leaves objects colected sticks off Aora for bulding | children wing | oway and used- imit
cdlect cdlected to around the use would deplete the ste this if needed, Bring
m ed make woodiond before resources and could in sustaing bly
5 OCross products/arts FEMOYInG any. destroy habitats, sourced natural
.m the and *Collect only the * Domoge to plants thot materialk 1o use,
- Forest craftsffuncfion | minimum amaount are more sersitive to Year 2: Monitor the
o School al matenals ke | needed. losing leaves or flowers, natural matenalks
= site rope and *Rasarve spacific *Da not want to make an that are baing taken
M hwirie, aract for deadwood | environment conducive arwiery and used- mit
ui
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austanable nabural
materials i.e. acorns,
conkers to use but
ersure taken away
ofterwards so not to
upset the natural

can be havested
from other areas of
the school or grown
inthe school
gardening chb
Year 3; Think about

ecosyshem, how many of these
materials can be
produced or
encouraged onsite
sustainably.
To Thera it cumanfiy no | *A clear crea | *Allocated area Trampling of Maonitored by Year 1: Collact
m establs | woodand circle on | for gathering *Collect stumps for Rora/Fauna os site is Forest Leader | stumps to create the
o ha the site, one waill the chaxss seahing and create wed, and the woodlond crcle
woodlo | have to be built by together, adefined woodland | *Wearing of soil, soil Chidrenusing | area
m nd clegring some areas | Seating for the | circle, compaction from regulor | the gte, Year 2: Monitor the
b crclein | of the woodland Class, A focal Lse stumps and if they
m the and placing logs in point of a need replacing, see
o Forest the areq, defined fire if the size is big
.m un_.__u._u_ areq. enough and give
o site with constant evaluation
.m the fire Year 3: Az above
pit in
m the
cantre,
To *Fathwoy present *A clear *Create a cledar *Plants will be lostin this Monitored by Year 1: Crecte o
estobls | through the Forest pathwoy runs pathway through areq. Try to find aroute Forest Leader deor path through
ha School site but more | through the the frees that lead whereby the least and leamers, the woodland area
well definition of these s | frees leading oway from the impact on existing flora is for learners fo use.
defined | reedead, away romthe | woodlond circle and | created, Year Z: Monitor and
path wioodiond frer pit, And towards | *Although a path will re-establish path if
S thraugh cicle and fre | the school grounds, | have a big impoct it wil readed, possibly
m. the it alo serve to limit the make anather path
M Forest impact of other areas. in the orea to allow
School *Some areas will be for greater
[ site closed off for plants and exploration of the

animgals to grow without
interference.

Oreda.
Year 3: Monitor and
mainfain pothwoys
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Aim 2; To Pricritise Ecosystem Resilience

Ir ‘The school *ary felled ‘Deod frees will be *This should have a monitored by Year 1: Deod wood
Forast wigodland has just trees ramain in | monitored to make | positive ecological Forest Leader | to be left where it i
School | been monitored for the areas and | sure that they ore impact, unless it needs o be
Site safaty, and will e used for | safe (this will be Dead wood i both micverd for
dangearous rees wilcllife done axternally by homes fo mini beosts accesibiiby,,
- removed. Some hakbitats, free surgeons). and beds for fungiso Year 2: Monitor and
Q standing dead trees Deodwood wil not removing too much reassess using
.m remiain, be removed from would be bod for the external surgeons
B the site as this forms | habitat, Year 3 Az obove
2 a very important *Particularty important for
" mpect of the ecosyvstem reslience as
woodland this means that noturcl
ecosystem although | pests may be atfrocted
samea might be to logs rather than trees,
maved for the
benefit of
acceasibiliby,
Treesin | *Mode up of *Develop a *Assessing the *Mo treees ore planned to | Monitored by Year 1: Complete
and rumercus different arboretum in development/growi | be felled or grown Forest Leader survey of dl of the
arcund | species including the site to ng of more free onginally and therefore and learmners frees on their site
Forest sassihe ook, scols allowleamears | species, the ecdogica impoct and spacies,
School | pine, dihver birch, todevelop a will be negligible, Year Z: Monitor and
dte harse chestrut, cleor ideas of raview as well as
sycamore as the the trees and label each tree, Can
m mast numerous free | what they are mare frees be
= species, fike, plonted
S Year 3: Understand
the age of the trees
oo wsing
drcumference at
breast height to form
information on every
frene with G PS,
Othersise, as above
FAora on | *Bluebels, brambles, | *A more *Sowing native *This should have a monitored by Year 1: Flonfing of
.m the nettles, vy and diverse woodhand wildflower | positive ecological Forest Leader wiood baind wild
3 shrub rumerous other woodiand seeds at the edge of | impact flower seeds.
M m and plants grow on the fiora with more | the woodlond to Year 2: Converse
- ground | forest floor, wildllowars SnCourage mong with local groups
= iy ers growing on the | ircects/birds and and view woodlands
in the area to geat an
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12. Stance on-native species

woodland mammak into the example of what
fioor, sife, natural looks like,
Measure bicdiversity
in the area and
compore it ta
boseling,
Year 3; Confinue to
moritor species
diversity in the area
to get a quanhtative
understanding of
forest school
impocts.
- The site has some * Mative *Removing harmiful *This shoukd have a Monitored by Year 1! Aszessing
natve non-native spacies woodland invasive species from | positive ecological Forest 3chool non-native species
species | including pineapple | flora grows the site such os impoact, particularty the Leader and on the site and the
of Aora | weed, sycamore and thrives in rhododendron removal of dominant or learners removal of some
ir (atthough it can be the Forest which can spread disease spreading wihich might be
Forest argued has been School site, disease. Removing species, dominant.
School | naotwalsed). *Want the ste | dominant species on | *Positive impoct can ako Year 2. Promotion of
site to be resilient acase by case be found inincreose species which might
o bosis. eco-system resllience. be successfulin the
environmental | *Work with the areq and produce a
charge, understanding that o weell funchioning

wal-funchioning eco-
systam will usually
fend of invasive
specias,

Rome invasive on
nor-nafive species
can have positive
envrornmental
impocts, usually as a
substitute for frees
that might howve
bean lost or be
batter suited for
warmer dimates,
The currant sciantific
consernsus & that we
RALIST move away

acosystam,
Confinued remaoval
of some species
bosed upon
assessment and
scientific literature,
Year 3 A2 above
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from non-native =
bod.

Aim ¥ Topu

t the children at the heart of the conservation work

plans

13. Involve children in sustainable woodland management

ALCIOss
the
Forest
School
site and
the rast
of the
school
ground
£

*some leamers
akreody take port in
a school garden
which i run by the
Forest School

L caar,

‘Learners wil
be very awore
of sustainable
wioodland
techriques
and will love
and core for
the Forest
School
Ervranment
and wider
emaronmental
BEUSS,
‘Developmeant
of eco-schools
iz il
dovetail with
the ideos of
the forest
school and
what it hoped
o b
achieved,

* Learmers will be
invoheed frst-hand in
sustainable
wiocdland
management and
thase will be part of
the Forest School
Programmsa
*Leamears will ba
able to ames many
of the sustainability
chorocterstic from
above and develop
ther own deas on
how the forest
school areda should
berunand
maintained.

*This should have o
posifive ecological
impoct

Monitor
ed by
Forest
Schod
Leader.
e s
and the
school
Haodta
achaear,

Year 1: 3et up the Forest
Schoolin the S5chool
Grounds and start the work
at school on the Boo-
Schools scheme. Continue
b rakse oworangss of
existing environmental
opporturnitias such o the
aco-gardan in the schoal,
Year 2 Monitor ard review
the sustainable
management plans
invoiving the leamers in the
process, This should ako
involve leamers and staff
from the wider school and
local community groups.
Year 3: Az above, Aswel ot
a functioning of eco-
gorden, eco-scho
ErOOramme, communiby
irvohrament to ol work
together as part of o
commaon goal in the school
and in thewider
community,

18



ALCross The school has a *We will haove *Children waill be * This should have Mortor | Year 1: Setup the Forest
the few habitats inits arange of involved first-hand in | posifive ecological ed by fchoolin the School
Forest grounds including habitats the creatfion of these | impact, Development of | Forest Grounds and start work ot
S5chool | the wood, someare | around the different habitats a mosaic of different Schod | school on the Eco-5chook
» dte and | baing developedin | school grounds | and will help to look | ecological nicheas and Leader, | schame, Make natt boxes
m the rast | the eco-gorden but | including a after and upkeep anvironments which wil Leaners | and bat boxes for animals,
af tha otharwvise thare ora wild meadow | them and protect allow for a greaber and the | Plant meadow in the
2 school | few other areas, araq, bird them whera acosystam biodivarity, Schod | exitling eco-gorden, Irvolve
B ground boxes, bot applicatble. Heodte | leamersin the plocement of
um. 5 boxes and acher | different animal habitats
o woodhouse aefc,
m boxes, There i Year 2; Develop plans fora
“m a pond thot dipping pond in the school,
- can be used, Year 3: Confinue to develop
] howewer a full and maintain areas based
m risk assessment on the needs of the local
e and decision ecosystems and the ideas
il will need to be of the learners involved with
taken on this the armdironmental projects
m frant, There hos in the schoaol,
E abo been
- hedge
- planfing which
will create a
habitat within
the school
ored,
Across | *The School dkeady | *To hove a *Children will be *This should haove o Mornitor | Year 1: et up the Forest
h the has a student student voice involeed first-handin | posifve and sustainoble ad by choolin the School
school | council and the that decusses | shanng ther voice ecolomcal impoct, Forest Grounds and start work at
M .m m ground | woice of the children | and shares the | and ther learmning School | school on the Eco-Schooks
5 .m 3 is parficulorty work that has and experiences to Leoder | scheme. Leamers involved
- 8 important, there been the rest of the and the | to share expenences
£ h T should be regulor hoppening on | school. Schodo | through newsletters, in form
m ] M opportunities for sustainability *Parents, stoff and Heodte | videos and council forums.
cg Forest School across the community groups acher | Year 2 Build on work storted
.m m leorners to shorea school and will also be involved in first year and continue
w ﬂ thoughts and ideas, | especialy in in developing a with anather group of
m w “Theare is an axisting the Forast partrarship, chilcran
E .m set of newsletter for | School site. Year 3: Build and develop
i .m g pupils and parerts *Development further,
- about what it of an eco-
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happening in the
school and
environmental
porficipants will be
encouroged to take
port in this,

schools council
to dsseminate
this informnafion
and to make
gacEaons thot
take into
account
corsiderations
from across the
school.
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Student Code of Conduct

Appendix D

Tolerant

Respect each other's
opinions and differences
without judgerment

Help others who need it
Use kind language

Allow others’ ideas to
shape your own views
and perspectives

Arrive on time and attend every day

Pack your bag and check your eguipment the night before school

Get your equipment out on the desk without being asked (Pencil case,
planner and books)

Complete homework to the best of your ability and hand it in on time
Use your planner to record homework and get it signed each week

Follow the school uniform rules

Inspired

Show enthusiasm and
positivity in lessons

Set great examples for
others to follow with your
behaviour and actions

Be aspirational

Celebrate the
achievements and success
of others

o

Student code of conduct

‘The Alsager Way’

These are the behaviours you need to follow
everyday to show you encompass the SPIRIT values

Resilient

Have a growth mindset, embracing challenge and working hard to
overcome difficulty

Do not give up and ask for help when needed

Act calmly evenwhen in challenging situations

Work to the best of your ability inevery
lesson

Follow instructions and cooperate fully
with others

Sit up straight and be prepared to ask
and answer questions

Watch and listen to the teacher when
they are giving instructions

Get involved with opportunities outside
of lessons like extra-curricular clubs

Take pride in our school and your role within it
Take responsibility for your own actions

Care for our ervironment by cleaning up after
yourself, not dropping litter, use the bins and
recycle bins

Respect other people’s property

Use the toilets responsibly and report any
issues immediately

Be an ambassador for our school by behaving
respansibly when travelling to and from school
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